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Summary of Winners & More Winners 

Curriculum Activities 

 
1. Winners & More Winners – Boy Soldiers  (P.7) 

Resource Description: Students explore issues about conscription in war time and how a filmmaker 

used a range of techniques to tell one boy's story. Students analyse the techniques used, research 

then debate conscription. 

 

Year Level: 5 - 12 Curriculum Study Areas: English; Ethical Understanding, Humanities and Social 

Sciences 

 

2. Winners & More Winners – Boy Soldiers B  (P.10) 

Resource Description: Students discuss issues raised in the film then undertake research about the 

power of government to enforce military service and the role of citizens in a democracy to influence 

government. 
 

Year Level: 5 – 12 Curriculum Study Areas: Ethical Understanding, Humanities and Social Sciences 

 

3. Winners & More Winners – Standing Up For What You Believe  (P.15) 

Resource Description: Students consider what is involved in standing up for your beliefs by examining 

the problems 14-year-old Will Barnes faces in being a conscientious objector during World War 1. 

 

Year Level: 5 - 9 Curriculum Study Areas: Civics & Citizenship, Ethical Understanding, English, 

Humanities & Social Sciences 

 

 

4. Winners & More Winners – His Master’s Ghost  (P.19) 

Resource Description: These activities encourage students to think about and discuss writing 

techniques as they are applied in film. 
 

Year Level: 5 - 9 Curriculum Study Areas: English 

 

5. Winners & More Winners – Just Friends  (P.21) 

Resource Description: These activities enable students to explore a range of issues to do with 

relationships as they affect young teenagers. They also explore some elements of film language. 

 

Year Level: 5 - 9 Curriculum Study Areas: English 
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6. Winners & More Winners – Mr. Edmund  (P.25) 

Resource Description: This film is useful for teaching how closed texts and open texts work. It 

encourages students to speculate on the characters' motives and behaviours and to produce their 

own interpretations. 

 

Year Level: 5 - 9 Curriculum Study Areas: English 

 

 

7. Winners & More Winners – On Loan  (P.27) 

Resource Description: These learning activities focus on cross cultural adoption particularly as it 

relates to victims of the Vietnam War. The activities explore family relationships, cultural ties and 

narrative structure. 
 

Year Level: 5 - 9 Curriculum Study Areas: English 

 
8. Winners & More Winners – On Loan B  (P.30) 

Resource Description: With these activities students explore multiculturalism and its effects on 

Australian life. 
 

Year Level: 5 - 9 Curriculum Study Areas: English 

 
9. Winners & More Winners – Paper Boy  (P.33) 

Resource Description: These activities focus on narrative structure and design elements in film 

production. They also explore political concepts and family relationships. 

 

Year Level: 5 - 9 Curriculum Study Areas: Civics & Citizenship, English 

 
10. Winners & More Winners – Quest Beyond Time (P.37) 

Resource Description: The film is useful for teaching about setting because it employs two different 

settings, the present in suburbia and the future in a rural setting. It can be used to demonstrate the 

relationship between setting and genre, setting and audiences' expectations, setting and mood. 

 

Year Level: 5 - 9 Curriculum Study Areas: English 
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11. Winners & More Winners – Room To Move  (P.39) 

Resource Description: These activities explore film language and issues to do with pressure, family 

ties, and friendship. Students debate, discuss and write about them. 

 

Year Level: 5 - 9 Curriculum Study Areas: English 

 
12. Winners & More Winners – Room To Move B  (P.42) 

Resource Description: Students to explore the role and importance of sport in the lives of 

Australians. Students engage in research and work collaboratively to write an argument about the 

role of sport in schools. 

 

Year Level: 5 - 9 Curriculum Study Areas: Ethical Understanding, Humanities & Social Sciences 

 

13. Winners & More Winners – Second Childhood  (P.45) 

Resource Description: Students analyse the film techniques in conveying the story, discuss the 

relative merits of the lives of selected historical figures, then research and debate the merits of 

some modern day inventions. 

 

Year Level: 5 - 9 Curriculum Study Areas: English 

 

14. Winners & More Winners – Second Childhood B  (P.48) 

Resource Description: Students examine the status of 'hero' and whether any negative consequences 

of a hero's actions diminish that status. They research a historical figure and re-assess that person's 

status in history. 

 

Year Level: 5 - 9 Curriculum Study Areas: Ethical Understanding 

 

 

15. Winners & More Winners – Tarflowers  (P.50) 

Resource Description: These activities stimulate discussion and thought about how filmmakers use a 

range of techniques to tell a story; about how people react to and relate with one another. 

 

Year Level: 5 - 9 Curriculum Study Areas: English 
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16. Winners & More Winners – The Big Wish  (P.53) 

Resource Description: These activities explore narrative structure and the role and functions of 

various character types in narrative. 

 

Year Level: 5 - 9 Curriculum Study Areas: English 

 

 

17. Winners & More Winners – The Journey  (P.55) 

Resource Description: This program is ideal for teaching, at a simple and accessible level, the concept 

of symbolism. 

 

Year Level: 5 - 9 Curriculum Study Areas: English, Ethical Understanding 

 

18. Winners & More Winners – The Other Facts Of Life  (P.57) 

Resource Description: These activities focus on the techniques of film-making and mise-en-scene. 

The Other Facts of Life raises issues about family relationships, friendships, values, individuality and 

independence. 

 

Year Level: 5 - 9 Curriculum Study Areas: English 

 

19. Winners & More Winners – The Other Facts Of Life B  (P.59) 

Resource Description: These activities focus on developing research skills through investigation of 

issues raised in the film and other issues of particular interest to the students. 

 

Year Level: 5 - 9 Curriculum Study Areas: Civics & Citizenship, Humanities & Social Sciences 

 

 
20. Winners & More Winners – Top Kid  (P.61) 

Resource Description: Students explore and evaluate the commercialism of quiz shows, ethical 

behaviour, family values and expectations, bullying. They examine the quiz show genre and visual 

cues used in film language. 

 

Year Level: 5 - 9 Curriculum Study Areas: English, Ethical Understanding 
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Boy Soldiers – Teaching Resource A 

 

 

Program: “Boy Soldiers”  from the Winners series 

Year Level: Year 5 to Year 8 

Curriculum Study Areas: English, Humanities and Social Sciences, Media Arts 

Themes/Topics: Film Language, Genre, Ethics, Values, Justice, War and Conflict 

Description: This resource contains a broad range of learning tasks which can be 

undertaken either as a unit of work, or as individual lessons. Students 

explore issues about conscription in war time, and analyse the 

filmmaking techniques used to tell one boy's story. They research and 

debate conscription, discuss poetry from the WWI era, and explore 

what it means to be courageous. 

LEARNING ACTIVITIES 

1. Introduction 

In small groups or as a class, students share their current understandings of the issue of conscription. 

These initial understandings could be recorded on visual organisers.  

The teacher then guides students by asking questions to extend upon their prior knowledge. 

Students discuss their wonderings and formulate questions about conscription. Teachers may need 

to provide background information for the students about conscription and the atmosphere in 

Australia in 1914.  

 A 1910 law required all boys between 14 and 17 years to register for military training.  
 Between 1911 and 1915 over 30,000 boys were prosecuted for not obeying this law.  
 In 1965, conscription was reintroduced for 20-year olds but on a lottery rather than a total 

draft system. Males who refused to be ‘called up’ were known as conscientious objectors 
and treated with disdain. 
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2. Analyse the film techniques  

Boy Soldiers is a carefully crafted period piece. Through group and class discussions, identify the 

filmmaker's use of technical, symbolic and aural codes to establish the setting as the early 1900s. 

This includes sepia tones, housing styles, props, etc.  

Technical codes Symbolic codes Aural codes 

 

- Lighting  

- Framing  

- Editing  

 

- Costumes  

- Setting  

- Body language  

- Colour  

 

- Music  

- Sound effects  

- Dialogue  

3. Examine a stereotype 

Discuss which aspects of the sergeant are stereotypical to portrayals of army drill sergeants. Look 

at his body language, dialogue, and the manner in which he is framed by the camera.  

4. Explore the character of Barnes 

Barnes is constructed as a sympathetic character. Ask students to identify the aspects of the film 

that ask the audience to sympathise with Will Barnes.  

5. Examine Barnes' view 

Students summarize Will Barnes' arguments against joining the army, and then summarize the 

opposing position.  

6. Research the issue of conscription 

Divide the class into small groups to research the history of conscription in Australia. Each team 

could be assigned to one of the major conflicts in which Australia was involved, such as the Boer 

War, World War I, Korean World War II, Vietnam and the Afghanistan war. They could investigate 

issues including: 

 What was the war about?  
 Why was Australia involved?  
 Why did the government think conscription was necessary?  
 Who opposed conscription?  
 Was conscription made a law?  
 What were the penalties for opposition?  
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7. Debate the issues 

Divide the class into teams to debate one of these contentions:  

 Will's contention that "If everyone refused to fight there would be no war."  
 "There is no justification for conscription"  
 "Everyone should be prepared to fight for our country."  
 "Conscientious objectors let the side down."  

8. Discuss WWI poetry 

Read a selection of poems written about the First World War aloud to the students. Accessible 

poems include Rupert Brooke's The Soldier and The Dead, John McCrae's In Flanders Field and 

Siegfried Sassoon's Lamentations and Does it Matter? 

Discuss the issues raised in these poems, the emotions stirred by them, and the points of view of 

the poets. 

 

9. Explore courage 

Will Barnes demonstrated that he is willing to resist pressure to stand by his values. Research other 

individuals who have refused to bow to the majority and stood alone for their own beliefs (Martin 

Luther King, Ghandi and Willy Brandt are some examples). In their research, have students focus 

on the beliefs of the individual and the risks they took. 

 

10. Making conclusions 

As a class or in small groups, discuss students’ new learning about conscription and related issues. 

Refer back to their original wonderings and questions to see if they have been answered. What have 

they learnt about film techniques, stereotypes and the construction of characters in films? Discuss 

any areas of interest for further investigation.  
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Boy Soldiers – Teaching Resource B 

 

Program: “Boy Soldiers”  from the Winners series 

Year Level: Year 5 to Year 8 

Australian Curriculum: Humanities and Social Sciences, Civics and Citizenship 

Themes/Topics: Ethics, Values, Justice, War and Conflict 

Description: Students view Boy Soldiers and discuss the issues raised in the film. 

They learn about the power of governments to enforce military 

service, and the role of citizens in a democracy. 

LESSON PLAN 

1. Introduction 

In small groups or as a class, students share their current understandings of the issue of conscription. 

These initial understandings could be recorded on visual organisers such as brainstorming maps, 

KWL charts, or T-charts.   

The teacher then guides students by asking questions to extend upon their prior knowledge. 

Students discuss their wonderings and formulate questions about conscription.  

2. View Boy Soldiers 

Watch the complete film and then offer students some background information on the issue of 

conscription. These notes are a guide. 

Compulsory military training was introduced in 1911. It had been initiated by the Deakin 

government but made more extensive by the Fisher government. Conscription for overseas 

service became the subject of bitter dispute in two referenda of 1916-17 which split the 

Federal Labor government. In general terms the pro-conscriptionists were conservatives, 

employers, the Protestant church and the middle classes, and they regarded the anti-

conscriptionists as traitors to the war effort, to those fighting at the front and to God, King 

and country. The anti-conscriptionists were the trade unions and the Irish, who argued that 

the conscriptionists were prepared to throw away Australian lives in a war that was not 

Australia's own and to betray Australia to imperialists and war mongers. Australia 

contributed 330,000 volunteers to the first world war and suffered immense casualties. 
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3. Give students copies of the following opposing views on conscription. 

For: 

"... The existence of the British Empire and all that it stands for, to its own citizens and to the 

world at large, is in danger. If the Empire should fall the rights and liberties which, to a British 

community, are as necessary and natural as the air they breathe, will fall with it...Our first 

duty is to send more men to the front...Besides sending more men to the fighting line we 

must so organise all the community that every man and every woman may be able to render 

the best service of which he or she is capable to the Empire's cause. 

 

It is now evident that voluntary effort is not meeting these requirements. Even if it were its 

incidence is unjust and often harmful. Men have gone who should have stayed; many more 

have stayed who might have gone. Others, with obligations here, would go cheerfully if the 

State called upon them to do so, but they hesitate to take the step until the call is clear and 

definite. The time has come for the State to give this call, and at the same time to adjust the 

burden of military service with more regard to equity and the public good."  

 

From the Universal Service League's manifesto, cited in Daily Telegraph (Sydney),11 

September 1915. 

Against: 

"Conscription, being entirely subversive of freedom, is alien and hateful to a free people. On 

the continent of Europe national prejudices, fomented by the ruling classes, and combined 

with geographical proximity has driven the peoples to submit to this system. With what 

results we all know. Those countries groan beneath the iron heel of militarism. The burden of 

crushing military taxation is imposed upon them. Their young men are torn from their 

industrial occupations, immured in barracks away from healthy social influences, and their 

best years devoted to learning the art of killing their fellow workers over the border. 

...Militarism and conscription are convertible terms ..."  

 

From Australian Worker (Sydney), 16 September 1915. 

Replay the scene in which Will states his opposition to military training. How is it similar and 

different to the excerpt above? 
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4. Discuss the following questions in small groups or as a class 

 What is the pro-conscription argument based upon, and is it relevant today? 
 Would contemporary Australians argue for conscription to support a British war?  
 What is the anti-conscription argument based on?  
 What does the term militarism mean? Are there currently militarist governments?  
 Would you support conscription if Australia was under threat?  
 How do you define a ‘conscientious objector’? 
 What is the white feather symbolic of, and what is its history? 

5. Making conclusions 

Boy Soldiers depicts some of the pressures that were applied to young men who refused to join the 

war effort. Replay the key scenes in which the characters:  

 Argue their support for compulsory military service.  
 Demonstrate the tactics used to put pressure on young men to join up.  

Ask students to respond to these scenes and describe where their own sympathies lie.  

As a class or in small groups, discuss students’ new learning about conscription and related issues. 

Refer back to their original wonderings and questions to see if they have been answered. Discuss any 

areas of interest for further investigation.  

6. Further investigation 

The 1916 referendum (ensure students know the meaning) on conscription for overseas military 

service produced a No vote, with 48.39% of the population in favour and 51.61% against. In WA and 

Tasmania there were strong Yes votes. Have students: 

 Conduct research into the 1916 referendum and the actual question asked in the 
referendum ("Are you in favour of the Government having, in this grave emergency, the 
same compulsory power over citizens in regard to requiring their military service, for the 
term of this War, outside the Commonwealth, as it now has in regard to military service 
within the Commonwealth?").  

 Visually present the statistical information about how states and groups voted, using graphs, 
visual organisers or spreadsheets. They could work in small groups to explore the political 
and moral issues raised at the time.  

The second conscription referendum was held on 20 December 1917 and the question was "Are you 

in favour of the proposal of the Commonwealth government for reinforcing the Australian Imperial 

Force overseas?" The vote was 46.21% in favour and 53.79% against. Have students research the 

reasons behind the second referendum.  
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Suggested topics for further research are:  

 Archbishop Mannix  
 Battles - Messines, Bullecourt, Ypres  
 Prime Minister Hughes  

 

Students might present their findings as an oral presentation accompanied by a PowerPoint 

slideshow, or as a podcast including ‘interviews’ with different characters of the time. 
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Standing Up For What You Believe 

 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English; Humanities and Social Sciences; Health and Physical Education 

Themes/Topics: Civics and Citizenship; Ethics, Values, Justice; Growth and 

Development; Our Place in Space and Time; War and Conflict 

Description: Students consider what is involved in standing up for your beliefs by 

examining the problems 14-year-old Will Barnes faces in being a 

conscientious objector during World War 1. 

Resources:  

The film:  

While he is incarcerated at Fort Queenscliff, Will is subjected to abuse and humiliation by a sergeant 

who has a particular loathing for conscientious objectors. However, Will becomes friendly with one 

of the other boys, Ned Crocker, who is also being detained there. Will and Ned form a particularly 

strong bond after Ned helps Will in an altercation with the sergeant and a fight with one of the other 

boys. Both Will and Ned are imprisoned for their involvement in this fight but manage to escape to 

the beach. Will allows himself to be recaptured so that Ned can make his escape.  

Just before Will is released from Fort Queenscliff, war is officially declared. 

Will returns home and is visited by Ned who is dressed in army uniform. 

Will respects Ned's decision to enlist and they part as friends, respecting one another's right to 

differing views. 

Lesson plan: 

Preparation 

It is suggested that you preview the entire program. If students are going to be viewing the tape 

episodically, note places and times where it would be convenient to stop the tape.  
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Before Viewing  

Discuss with students what is meant by the term, ‘beliefs’, providing examples of their beliefs and 

explaining why they think they hold these particular beliefs. Consider the connection between 

‘beliefs’ and ‘values’.  

Also discuss what is meant by being ‘a conscientious objector’ and consider what values might 

prompt someone to become a conscientious objector. 

Viewing Focus  

Ask students to focus their viewing on how and why Will maintained his commitment to being a 

conscientious objector. 

Viewing 

Students can either watch the entire program in one sitting or alternatively watch it episodically over 

a number of days. 

Inquiry Process 

The students participate in a five stage process of ethical inquiry and discussion.  

Stage 1: Identify and clarify the issues 

Class 

Why was young Will Barnes in trouble with the authorities? Discuss. 

Stage 2: Discussion and justification of initial responses 

Class Discuss:  

 Why is Will Barnes treated this way?  
 Is this treatment fair? Give reasons which include a consideration of his treatment by the 

judge, by his commanding officer and by his drill sergeant.  
 Why does Will react to people and events the way he does? Is Will’s reaction entirely 

justified?  
 What other alternatives, if any, are available to Will which will not conflict with his deeply 

held convictions?  
 Who supports Will and why?  
 Is it possible for Will to be treated any other way?  
 How do you think Will should be treated and why?  
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Stage 3: Reflection and creative exploration 

Students undertake further investigation and reflection about the issues raised in the video through 

a range of activities selected from those below. 

Further Activities 

The complexity of the following tasks increases from Level A to Level C, however, it is not necessary 

to work progressively through them. Select the activities best suited to the abilities and 

requirements of students. 

LEVEL A 

Class/small groups 

A1. Examine the photo below. (This could be made into an OHT or a blackline master.) 

How does the propaganda poster try to encourage men to enlist? Consider: 

 the way in which the central figure on the poster is drawn;  
 the significance of the emblems in the two circles at the top of the picture;  
 the message conveyed by the words on the poster;  
 the way in which the words and the drawings reinforce each other.  

In what way is Will’s expression and posture a contrast to the propaganda poster behind him? 

Why do you think the film-maker took this particular shot of Will against the background of the 

propaganda poster? 

 

A2. In the video, Ned Crocker tries to help his friend, Will Barnes, when Will is being punished by the 

drill sergeant on the beach. Devise a role play where a student speaks out in support of a friend who 

might be being ridiculed or embarrassed by others. 

LEVEL B 
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Group 

B1. Work in groups to design a survey to gauge young people’s attitudes to being conscripted for 

military service. Conduct your research and report your findings. 

B2. Ned Crocker and Will Barnes become good friends despite the differences in their views. Discuss 

whether it is possible to have a good friendship with someone who has a different outlook on life 

from yours. Despite differences, do you still share some values with a friend, such as the importance 

of trust in a relationship? Consider your relationships with some of your friends who could remain 

nameless, and simply be referred to as X or Y during your discussions.  

LEVEL C: 

Individual/group 

C1. Research why conscription was reintroduced into Australia in 1965 and how it operated. Discuss 

whether you think this was a fair system or not. 

C2. Try to find someone who was conscripted or called up at this time and interview them about 

how they felt and what they did. 

C3. Conduct some tape-recorded interviews with older members of your family and friends to 

discuss their attitude to conscientious objectors and to Australia’s involvement in recent wars such 

as Vietnam. 

C4. Research the issues involved in the referendum about conscription held in Australia in 1916, and 

then present either an oral or written report about the key issues that were involved.  

 
People had very strong feelings about these issues 

Stage 4: Consultation and re-evaluation 

As a class, students could debate the topic, ‘The individual has the right to be a conscientious 

objector’.  

Students could also discuss what they think are the responsibilities of the individual to his or her 

country. 
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Stage 5: Action planning 

Students could develop some guidelines that they would like to see applied if they were 

conscientious objectors. Students could also undertake some research and create a poster, ‘Having 

Your Say the Responsible Way’, showing legally acceptable means of expressing criticism of existing 

social practices and laws.  

 

His Master’s Ghost 

 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English 

Themes/Topics: Genre; Narrative Structure; Humour and Satire 

Description: These activities encourage students to think about and discuss writing 

techniques as they are applied in film. 

Resources: His Master’s Ghost, Winners series 

Lesson plan:  

View His Master's Ghost  

This film provides a useful opportunity to teach or revise the concept of exposition - the way in 

which the opening of a text prepares the reader or viewer for the story to follow. After viewing re-

examine the title sequence and some of the opening scenes up until the end of the female teachers' 

opening address.  

 

Discuss the expectations generated about plot and atmosphere by the choices of location, lighting, 

sound effects and objects.  

Discuss the way in which the use of the camera contributes, such as in the close-ups of gargoyles. 

What expectations are generated by the teacher's warning that the caretakers' cottage and the dam 

are out of bounds? How are the main characters, especially Flea, established? 

 

Discuss the role of stock characters  

His Master's Ghost uses a range of stock characters (characters who appear in a lot of stories), 

including the prankster, the intellectual nerd, the mysterious stranger, the pompous teacher and so 

on. Teach the concept of stock characters and discuss how they contribute to the narrative, by 

adding humour, suspense and so on. Ask students to suggest examples of similar stock characters 

from other texts.  
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Discuss character development 

As with many texts, some of the narrative interest in this film lies in the way the characters develop. 

Discuss which characters develop over the course of the film as well as how and why they develop.  
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Explore the plots 

His Master's Ghost has a quite complex plot structure with a number of different sub-plots: Flea 

learning to take his music seriously, Jason's struggle to have his composition performed, the mystery 

of the caretaker, and the caretaker - Mrs. Kean plot. Ask students to draw up a diagram showing the 

different plots and the relationships between them. Examine the use of parallel plot lines. Discuss 

the similarities in the Beethoven-lover, caretaker - Mrs. Kean, and Jason-Greta plot lines.  

Discuss the concept of open texts 

His Master's Ghost is an interesting blend of realism and the supernatural. The film is a relatively 

open text in that it is not quite clear whether there really is a ghost or whether the caretaker is 

merely play-acting as a way of helping the students develop. Teach the concept of open texts - those 

which are left open to a range of interpretations and ask students to suggest a number of different 

ways of interpreting the film.  

Discuss the theme 

Discuss how the theme of friendship is treated in this film. Compare it to the treatment of the theme 

in The Other Facts of Life ACTF 

What are the different sorts of friendships which develop in the film (i.e. between ages, between 

genders etc.)?  
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Just friends 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English; Health and Physical Education 

Themes/Topics: Self and Relationships; Families; Film Language 

Description: These activities enable students to explore a range of issues to do with 

relationships as they affect young teenagers. They also explore some 

elements of film language. 

Resources: Just friends, Winners series 

Lesson plan:  

Reading the opening scene  

As a whole class  

1. View the whole Just Friends program and allow students to share their impressions of the show.  

2. View the opening scene again then discuss with students the film techniques used in that scene:  

 Visual codes - camera angle, camera movement, editing (shot length, juxtaposition of shots), 
lighting  

 Aural codes - music, sound effects, dialogue, natural and imported sounds 

3. Discuss and note the contribution of the visual and aural codes to the atmosphere of pace and 

excitement created in the opening sequence, e.g. fast editing, flashing lights, upbeat music, constant 

movement within the frame, moving camera.  

Characterisation 

As a whole class 

4. Explore the construction of the character of Buzz. What expectations are established by his: 

 clothes  
 body language/gesture 

 

 way of speaking (educated? place of origin? accent? bias?) 
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Family conflict and non-verbal language  

As a whole class 

5. Review the scenes showing family meals. Discuss the situation at the dinner table. Obviously each 

family member has his/her own problem. 

 Ask students to try and identify each person's worry and describe other characters' reactions 
to them.  

 How does the editing (specifically the juxtaposition of the shots) contribute to the tense 
mood of these scenes? These scenes can also be used to a discuss non-verbal language.  

6. Explore the specific inter-family relationships. Discuss the source of the conflict in each 

relationship: 

 Mother - Jenny  
 Mother - Susan  
 Susan - Jenny  
 Susan - her father  

Relationships 

As a whole class 

7. Discuss the character Mags' description of Buzz as a 'user'.  

 Identify the specific behaviours that mark Buzz as a 'user'.  
 Ask students to react to Buzz. What elements of the character do they dislike? What aspects 

of the character are attractive?  

8. View the final race scene again. 

Discuss the ways in which the final race between Susan and Buzz is made to last a lot longer than it 

would in real time (cutaways to the onlookers, use of slow motion.)Discuss the effectiveness of slow 

motion for conveying characters' emotions and effort. 

Issues 

As a whole class 
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9. Smoking 

Smoking is initially presented as "cool". Susan's mother reacts angrily to finding cigarettes in Susan's 

bag. Later in the program Susan shows her distaste for smoking. Discuss with the class:  

- attitudes towards smoking  

- attitudes towards advertising cigarettes 

 

Many students will probably recognise the brand of cigarettes smoked by Buzz. Discuss their 

reactions to the program's use of a recognisable brand. Do they consider this a covert form of 

advertising?  

8. Teenage pregnancy 

Discuss with students the attitudes of Jenny and her Mother to Jenny's pregnancy and how they 

change. Discuss the responsibilities of sexually active teenagers with regard to eg safe sex, 

considering the consequences of their actions, their children. 

 

9. Gender 

Discuss the ways Gender is represented in this film.  

 

Themes 

As a whole class 

10. Just Friends develops the themes of individuality, independence, jealousy and friendship. Use 

the stimulus questions below as the basis for class discussion of one or more of these themes.  

Individuality 

 everyone is different and differences can be physical, cultural, personal or socio-economic. 
What differences emerge in this film?  

 how can we retain our individuality at the same time as we are one of the group?  
Independence:  

Independence  

 Susan saw Francine steal. How would you react in Susan's situation?  
 what is peer pressure? give some examples of peer pressure.  
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Jealousy 

 what causes jealousy?  
 why did the characters in Just Friends experience jealousy?  
 how can you cope with jealousy?  

Friendship  

 what qualities do you look for in a friend?  
 how do you tell a friend that he/she is behaving badly?  
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Mr Edmund 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English 

Themes/Topics: Narrative Structure; Self and Relationships; Argument Writing 

Description: This film is useful for teaching how closed texts and open texts work. It 

encourages students to speculate on the characters' motives and 

behaviours and to produce their own interpretations. 

Resources: Mr Edmund, Winners series 

Lesson plan:  

Pre-viewing  

Establish a purpose for viewing this text by discussing students' hopes and goals. Discuss why people 

sometimes can't achieve their goals. It is possible to see each character in the film as having a 

dream. Ask students to, while viewing, identify the dream of each of the main characters: Mr 

Edmund, Sam, Margaret, Cherry, Mrs Finkel.  

View Mr Edmund 

Some dreams - Mr Edmund's, Cherry's, Sam's - are directly stated. The dreams of other characters - 

Mrs Finkel, Mrs Williams - need to be interpreted by the audience. Ask students to complete this 

table: 

Character Character's dream Dream stated or interpreted 

Mr Edmund     

Cherry     

Sam     

Mrs Finkel     

Mrs Williams     
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In the third column students write whether the dream was stated in the film or interpreted by them. 

Discuss the interpretations: Are there any differences amongst students? What information did 

students use to arrive at their interpretations?  

Explore the characters' dreams 

Discuss the reasons for the character's dreams. Why do students think Mr Edmund wants to sing in 

the opera house? Why did Mrs Finkel want to be a part of this? Again, the reasons for some - 

Cherry's - are stated. In the case of others it is left open to the audience to create possible motives. 

The film invites some interpretations by providing details which allow the audience to create a past 

for the characters. Discuss the hints given as to Mr Edmund's or Mrs Finkel's past, emphasising that 

as fictional characters they do not really have a past. Replay the scene with the drunk towards the 

end where Mr Edmund says "That was me once.": how could students use this scene to create a 

motive for Mr Edmund's behaviour?  

Ask students to choose one of the characters and to write as that character explaining their dream 

and the reasons for it.  

Discuss the role of the hero in narrative 

Mr Edmund draws on the traditional narrative convention of the mysterious, usually male, stranger 

who arrives in a place and sorts out problems but varies this by making the hero Mr Edmund fallible. 

At the crucial moment when Mrs Finkel's promises prove to be false he loses his confidence and it is 

Cherry who shows the determination and resourcefulness to continue. Thus while the title, much of 

the plot and experience of similar narratives will tend to invite audiences to construct Mr Edmund as 

the hero of the narrative, the film also allows space for readings which construct a stronger role for 

females and children.  

Point out that in most films and stories there is a main character who sorts out problems, helps 

people in trouble and helps them to achieve their goals. The terms hero/heroine and/or protagonist 

could be introduced and students encouraged to think of examples from films they have seen. 

Discuss who students think that person is in this film. If most students suggest Mr Edmund record 

the arguments they would use. If there are other suggestions record the arguments supporting 

these.  

Replay the final scenes commencing in the hospital corridor outside Mrs Finkel's room. Discuss how 

the final scenes could be used to construct an argument.  
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On Loan 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English 

Themes/Topics: Self and Relationships; Cultural Studies; Families; Multicultural 

Australia 

Description: These learning activities focus on cross cultural adoption particularly 

as it relates to victims of the Vietnam war. The activities explore family 

relationships, cultural ties and narrative structure. 

Resources: On Loan, Winners series 

Lesson plan:  

Cueing in 

As a whole class  

It may be necessary to fill in some historical background for the students before viewing On Loan. 

Discuss the Vietnam War, and war orphans and their adoption overseas.  

Draw students' attention to the use of parallelism in the plot structure. Pay specific attention to: 

 the two dining scenes (Lindy's Australian family / Vietnamese family).  
 the characters of Lindy and Minh.  

Discuss how parallel construction encourages the viewer to recognize the similarities and contrasts 

between the two families. 

View the first part of the film  

As a whole class  

View the film until the birthday party scene. Pause the tape after the birthday scene and establish 

with the class the function of this scene within the story, eg. it sets up the happy family which will 

face a disruption.  

Ask students to predict what the disruption or conflict will be. 

Encourage the students to use the title and the fact of Lindy's adoption as clues.  
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View the next part of the film  

As a whole class  

Continuing viewing the film. Pause the tape after Lindy finishes reading the letter from her father 

and says "Mum?"  

What is a plot?  

Plot is a series of "what if" questions. Identify the questions raised in the first half of the film  

 Will Lindy meet her father?  
 Will Lindy reject her natural parents?  
 Will Lindy stay in Australia? And so on.  

Have students write the list of questions raised in the first half of the film. After viewing link the 

questions to the resolution of the film. Are any questions left unresolved?  

Finish viewing the film 

As a whole class 

After completing viewing the film do the following activities. 

Finding one's roots 

Individual or small group research 

Lindy tries to familiarise herself with Vietnam and her cultural roots. Look through some picture 

books (eg Pictures on a Page, books produced by Life magazine) which show images of Vietnam. If 

there are students of Vietnamese descent in the class it may be an opportunity for them to share 

their families' memories and experiences of Vietnam.  

View again 

Preparation: cue the breakfast scene  

View the breakfast scene and stop the tape after the breakfast table discussion. Ask students to 

respond to the scene. What is Lindy's mother afraid of? Do you think her fears are reasonable? What 

risk does she face?  
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Look at the scene in which Lindy meets her Vietnamese cousins. Discuss Lindy's emotions during the 

meeting.  

 How would Lindy feel at the dinner table?  
 What influence does her cousin have on her?  

 

Lindy decides to remain in Australia. Discuss her reasons for the decision and the ways her sense of 

self-identity have changed during the story.  

 

Narrative style: point of view 

Individual writing 

This story is largely told from Lindy's point of view. Discuss the concept of point of view then ask 

students re-write the narrative from the point of view of Lindy's mother or father.  

Family relationships 

As a whole class 

The film raises issues about family relationships and prejudice.  

Discuss:  

 the concept of the nuclear family  
 permutations of the family; two parent, one parent, childless, step, melded, foster, adoptive 

and extended families  

How does On Loan fit into the above?  

What are the strengths and weaknesses of Lindy's family?  
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On Loan B 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: Humanities and Social Sciences, Civics and Citizenship 

Themes/Topics: Self and Relationships; Cultural Studies; Multicultural Australia 

Description: With these activities students explore multiculturalism and its effects 

on Australian life. 

Resources: On Loan, Winners series 

Lesson plan:  

View On Loan  

Replay the opening scenes at the dance recital. This scene foreshadows, in a number of ways, the 

sense of 'otherness' that Lindy will develop in the course of the narrative.  

 

Analyse how difference is shown 

Draw students attention to the visual and aural cues which construct Lindy as different. Look 

specifically at:  

 her costume  
 the dance  
 the music  

Discuss how this sense of difference is reinforced through the characterisation of the woman in the 

audience (her look at Lindy's father, her response to his statement that the girl is his daughter).  

Replay the dinner party scene at the home of Minh. The scene presents two cultures meeting. 

Identify the aspects of Vietnamese culture which are highlighted in this scene, e.g.:  

- the use of language,  

- the discussion of the chopsticks,  

- the song.  
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Have students respond to the scene in terms of their own feelings.  

 How might they feel in such a situation?  
 How do they think they would respond?  
 What advantages can they see in belonging to two cultures.  

 

Define multiculturalism 

Using student responses attempt to define multiculturalism. Point out that the term can be used in 

different ways. It can be used:  

 descriptively, when referring to a society as a mosaic of many different groups with a diverse 
range of ethnic and/or racial backgrounds  

 prescriptively, to suggest that various ethnic and racial groups should be recognised as equal 
contributors to society and equal sharers in its resources.  

Have students identify instances of the two uses of the term multiculturalism in newspapers, 

magazines, radio, television. Ask them to survey friends and families on their understanding of the 

term multiculturalism.  

Compare ethnicity 

Share information about the different ethnic backgrounds amongst the students. Either individually 

or in small groups have students prepare short presentations on:  

 the major cultural characteristics of their ethnic backgrounds (customs, beliefs, religion, 
roles of family members, food, clothing and leisure activities)  

 evidence that these cultural characteristics have influenced Australia (food, cultural studies, 
education, festivals etc.) 

 changes in family life between one generation and the next.  

Australia continues to project itself as a multi-cultural society. Ask students to prepare a series of 

statements supporting or contradicting this view of Australia. Possible information sources are:  

 government and private sector tourism promoters and traders  
 organisations which cater for tourists within Australia  
 educational institutions aiming at attracting overseas students.  
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Debate some issues 

Form debating teams for and against these propositions:  

 The adoption of children from overseas is harmful to the child and should not be permitted.  
 Adopted children are, indeed, on loan.  
 All children are on loan.  
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Paper Boy 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English 

Themes/Topics: Narrative Structure; Film Language; Civics and Citizenship; Self and 

Relationships; Families 

Description: These activities focus on narrative structure and design elements in 

film production. They also explore political concepts and family 

relationships. 

Resources: Paper Boy worksheet 

Poetry, old film footage, newspaper archives 

Lesson plan:  

Before screening the film record on the board this diagram describing the basics of story structure:  

Story structure basics 

stable state ---> disruption ---> new stable state 

Narrative: establishing a problem or conflict 

As a whole class 

View the first five minutes of the film. Discuss the following questions and record a summary of the 

key points:  

 What is the opening situation of the film?  
 What might be the disruption to the family situation?  
 How do you think the film will end?  
 What was the Depression?  
 What sorts of things happened to people during the Depression?  
 When did the Depression happen?  
 What happened to unemployed people in the Depression?  

Film language: design 
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In small groups 

Students list on a worksheet the aspects of the film that tell them it is set in the past. Group under 

the following headings - costumes, props, signs, furniture, vehicles. They identify the dominant 

colours of the film. What feelings do they associate with these colours? (Note the sepia tones)  

In a visual text we learn about the characters through what they do, what they say, the way they 

look and what others say about them. For each major character students use the worksheet to 

prepare a list of character traits based on their appearance, dialogue and actions, e.g.  

- Joe - young, argumentative, independent, responsible,  

- father - old, angry, disappointed, drinker.  

 

Politics 

Class discussion 

Two extreme political views are presented in this film, each view represented by a character: 

 Jack - communist, anti-employer  
 Joe's father - anti-communist, believes in free enterprise.  

Discuss what the students understand about the characters' political views. 

 

Small group work 

List on the board the unfamiliar terms and their meanings: free enterprise, capitalism, communism, 

freedom of speech, Gulag. In small groups, students research these terms and share their 

understandings  

Class discussion 

Discuss student views of the political issues raised:  

 should Joe be allowed to attend political meetings?  
 how can one learn about different political views?  
 does it matter if you have different political views to your parents?  

As a whole class 

View again the scene of the political meeting. Identify with the class the symbols of communism 

used in this scene (hammer and sickle, red banner, term 'comrade'). Discuss with students the 

importance of symbols in politics and everyday life eg advertising. 
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Australia is one of the few countries in the world to have compulsory electoral enrolment and voting 

(since 1924). Why do the political parties support compulsory voting? Do you think it forces people 

to be more politically aware? Find out the two forms of voting used in Australia. What is meant by 

'one vote one value'?  

Characterisation 

In small groups 

Discuss the changes in Joe's character and the story (narrative) motivation for these changes. Use 

this guide to discussion: 

 What changes can you see in Joe's behaviour?  
 What does the story suggest as the reasons for these changes?  
 Do you think his behaviour is justifiable?  
 How might you have behaved in Joe's situation?  
 What are Joe's strengths and weaknesses?  
 With whom does the audience sympathise?  
 What makes the tramp return to his family?  

Narrative structure: resolution 

As a whole class 

Revise the initial structure of a story covered in 1. Fill in the appropriate events from the story under 

the headings of stable state - disruption - new stable state. Discuss the resolution (ending) to the 

story.  

Discuss the film's premise that every problem is solved when Dad gets a new job. Are there any 

unresolved problems?  

What problems does the story ending ignore?  

Do you think Joe will continue to be a communist?  

Family relationships 

As a whole class 

Like many of the other titles in this series The Paper Boy deals with families in conflict and struggles 

for independence. Discuss:  

 the sources of the families’ conflict.  
 parallels with today's situation.  
 ways that young people can achieve independence  
 does being independent mean simply living away from home?  
 how can you be independent in your own family situation?  
 what survival skills did Joe learn?  
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Paper Boy  

Student worksheet 
How the film tells its story 

Costumes Props Signs Furniture Vehicles 

  

  

  

  

  

  

  

 

  

  

  

    

  

The dominant colors in the film are:___________________________________________ 

These colors make us feel _________________________________________________ 

The main characters 

Character What the character is like 

e.g. Joe 

  

  

  

young, independent, responsible, argues 
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Quest Beyond Time 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English 

Themes/Topics: Genre; Our Place in Space and Time; Film Language; War and 

Conflict 

Description: The film is useful for teaching about setting because it employs 

two different settings, the present in suburbia and the future in a 

rural setting. It can be used to demonstrate the relationship 

between setting and genre, setting and audiences' expectations, 

setting and mood. 

Resources: Quest Beyond Time, Winners series 

Film advertisements from newspapers. 

Lesson plan:  

Film language  

1. Play the tape up to the point at which the hang-glider lands. Write on the board the equation 

 

Setting = time + place.  

 

Discuss the opening scenes in terms of the two settings - present and future.  

Suggested questions 

 When do you think the film is set? Why? What clues are given? 
 At what point did you change your mind about the time in which it is set?  
 How is the second hang-gliding scene different from the first?  
 Why do the characters dress like cave men when they actually live in the future?  
 What type of story did you expect at the beginning of the film?  
 Did your expectations change?  
 Why did they change?  

Genre 

As a whole class 
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2. Establish the genre of the film. A genre is a category or type; genres are differentiated from 

each other by characteristics of style, technique or narrative content.  

List these genres and have students discuss where Quest Beyond Time should be placed –  

comedy, science-fiction, musical, Western, spy.  

Ask students to list as many features of each genre as they can and examples of other films and 

TV shows which employ elements of that genre.  

3. Genre is both an analytical category and a marketing device.  

Distribute a set of film advertisements from the newspaper. Ask students to predict the genre 

of the film based on the images and words in each advertisement.  

Discuss the class's favourite genres. 

Individual activities 

4. Ask students to design an advertising poster for Quest Beyond Time. They will need to stress 

its science fiction characteristics so as to appeal to fans of that genre.  

5. Have students write a film review of Quest Beyond Time which praises or criticises the film as 

an example of its genre.  

Use these notes for teaching students how to write a film review.  

Film reviews: 

 

Introduction - title, key actors and their characters, summary of the plot.  

Development - opinion of the acting and opinion of the direction and 

editing.  

Conclusion - opinion of the merit of the film.  

 

6. Ask the class to imagine that they are Mike and have been on a journey to the future. Have 

students write a diary entry describing what life in a post nuclear Australia is like.  

6. Ask the class to imagine that they are Mike and have been on a journey to the future. Have 

students write a diary entry describing what life in a post nuclear Australia is like. Read the 

stories aloud and compare their visions of this imaginary future.  

7. Quest Beyond Time is a story of survival. What survival skills did Mike learn? Discuss other 

survival stories from literature, film and television. Draft a plot outline for a TV series to be 

called "Survivor". Discuss the types of stories and people which might be included in a non-

fictional TV series on "Survivor". 
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Room to Move 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English 

Themes/Topics: Film Language; Self and Relationships; Families 

Description: These activities explore film language and issues to do with 

pressure, family ties, and friendship. Students debate, discuss and 

write about them. 

Resources: Room to Move, Winners series 

Lesson plan:  

Characterisation 

This film has powerfully drawn and contrasting characters. It is very useful for teaching 

characterisation. Before viewing the film, introduce the term characterisation - how films tell us 

what a character is like. Record on the board these questions for reference after viewing.  

How do we learn about a character? 

1. From their actions things they do 

things they do not do 

2. From their dialogue what they say 

how they say it 

3. From what other characters say about them.   
 

Individual activities 

1. Before viewing the film record the title and discuss the use of the term "Room to Move". It 

has both literal (everyday, common sense) and connotative meanings (mental/emotional links).  

2. Ask students to prepare a sentence/statement using the term in the two different senses. 

Read the statements aloud to the class and compare them. 

Films in which the characters are given strong motivations and histories seem realistic. The 

central agents of classic narratives are typically represented as fully rounded individuals with 
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certain characteristics or traits of personality, motivations and desires. The chain of events in 

the story is governed by the motivations and actions of these characters.  

 

3. Before viewing ask students to note the motivation offered for each character's behaviour 

and discuss their notes at the conclusion of viewing. For example students might record the 

following.  

 Carol - constriction, loneliness, boredom  
 Father - failed runner, high aspirations for Carol  
 Angie - rebellious, unhappy home life  
 Coach - competitive, the need to win  

Film language: controlling time 

As a whole class 

Replay and examine the race sequence. Film has the ability to compress or expand time through 

editing. On film races need to be slowed down. Time the race sequence and then identify the 

techniques used in the sequence to make the race last longer (e.g. slow motion, cutaways to the 

crowd.) Compare the sequence to the race sequence in Chariots of Fire or Phar Lap. See also 

McMahon and Quin (1995) Real Images MacMillan, Melbourne for a detailed discussion on the 

function of cutaways and inserts.  

Debate  

At one point the coach says to Carol - "When it comes down to it winning is what it is all about". 

Have the class form debating teams for and against this proposition. Alternatively use the 

statement as an essay topic.  

As a whole class 

Discuss the class interpretation of the title at the conclusion of the film.  

Issues for discussion 

Families 

 why are families so important?  
 are you satisfied with your family?  
 in what ways would you change your family?  
 what causes conflict in families?  
 what are the strengths and weaknesses in Carol's family?  
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Friendship 

 how do people make friends?  
 how can one retain a friend?  
 what is meant by 'circles of friends'?  
 what does 'peer pressure' mean?  
 why do friendships change?  

Other resources 

A number of feature films explore the pressures of professional sport and dance. See Personal 

Best, Chariots of Fire, Turning Point, White Nights, A Chorus Line. 
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Room to Move B 

 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: Humanities and Social Science 

Themes/Topics: Ethics, Values, Justice 

Description: Students to explore the role and importance of sport in the lives of 

Australians. Students engage in research and work collaboratively to 

write an argument about the role of sport in schools. 

Resources: Room to Move, Winners series 

Lesson plan:  

Sport and its role  

Room to Move explores some of the issues and debates surrounding the place of, and attitudes to 

sport, in contemporary Australia.  

View the film  

Replay the scene between Carol and her father in which he gives his views on the importance of 

training and winning.  

Discuss the different attitudes to sport displayed by Carol and her father. D.H. Lawrence once 

observed that "Australians play sport as if their lives depended on it."(This could be a possible topic 

for a class debate) How does this comment relate to Room to Move? Does the comment have any 

validity today?  

Families 

As a whole class 

Room to Move makes an implicit contrast between two types of families. Although the viewer sees 

little of Angie's family the text provides clues as to her lifestyle. Carol's family is treated in much 

greater detail.  

Play the key scenes involving the two families and ask students to describe the two pictures of family 

life portrayed in the film.  
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Conduct a survey 

Although Australians have an image of themselves as a sporting nation, it could be argued that their 

sport is of the watching rather than the doing variety. The national campaign Life Be In It was 

designed to make Australians take more exercise.  

 

 

Individual activity 

Have the students conduct a survey amongst themselves, friends and family on the number of hours 

devoted to sport per week as a player compared with a watcher.  

 

As a whole class 

Collate the student data and produce a class wall chart showing the breakdown of the population 

into participants and players.  

Research  

In small groups 

Students research the statistics on Australians' levels of health and fitness. Each group uses this 

together with the material from the survey to prepare a written or oral argument for, or against, 

making sport compulsory in all years of schooling, especially with rising statistics in child obesity. 

These arguments could be published in the school newsletter or web page or displayed in the 

classroom. 
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Second Childhood 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English 

Themes/Topics: Self and Relationships; Environment; Our Place in Space and Time 

Description:  

Resources: Second Childhood, Winners series 

Lesson plan: 

Analyse film techniques - camera  

Play the title sequence and pause the tape. Record the following representational codes:  

 camera movement - track, tilt, dolly  
 lens type - wide, normal, telephoto  
 sound effects - on-screen, off-screen.  

Ask students to answer the following questions:  

 What is the purpose of the moving camera?  
 What is the effect of the use of a wide angle lens?  
 At what point do you recognize the shot as Mark Smalley's point of view?  
 What expectations are established about Mark Smalley from the title sequence?  
 List the sound effects. Which effects are linked to the sounds?  

Analyse film techniques - acting and dialogue 

Have students compare and contrast the early scenes which depict Darryl's relationship with his 

parents and Annie's relationship with her mother. The discussion should focus on:  

 the dialogue between the characters  
 the body language of the characters  

o touch  
o eye contact  
o gestures/mannerisms  

 Briefly describe the atmosphere in the two families.  
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Discuss the historical figures depicted 

The children's "previous lives" may need to be explained. Discuss briefly the lives of Henry Ford, 

Queen Victoria and Albert Einstein. Relate the discussion to the problems perceived by the children - 

pollution, the atom bomb. Many problems today are related to the environment. List as many 

environmental problems as you can think of.  

Pause the tape at the Phar Lap sequence. Discuss the story of Phar Lap (students may have seen the 

film) and the reasons why the horse has achieved heroic status in Australia.  

1995 was the fiftieth anniversary of victory in the Pacific in the Second World War. The celebrations 

were accompanied by a debate as to whether Japan should apologise for the war, see the quotes 

below. In Second Childhood Pino tries to apologise to the Japanese tourists for the bombing of 

Japan. Discuss these issues in terms of their relative value positions.  

Quotes 

Japanese Prime Minister, Mr Tomiichi Murayoma said on August 15,1995  

"I express here once again my feelings of deep remorse and state my heartfelt 

apology. Allow me also to express my feelings of profound mourning for all 

victims, both at home and abroad, of our history."  

Quoted in The Australian 16 August 1995 p1. 

 

The newspaper went on to report:  

" Mr Murayama's formal statement fell short of an unqualified and profound 

apology sought by some critics, but was much stronger than expected and 

tested the limits of his support within his weak coalition government.".  

Robert Garran, Patrick Lawnham "Japan PM's personal apology for aggression 

fails to satisfy" in The Australian 16 August p1. 
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Examine the impacts of inventions 

The program shows 'two sides of the coin' - the positive aspects of inventions and achievements and 

the negatives. Select an invention and draw a PMI chart on the board Ask students to add their 

observations to it. 

Invention: 

Plus Minus Interesting 

  

  

  

    

 

PMI charts invented by Edward de Bono. 

Ask students to research some modern day examples, e.g. TV, computers, VCRs, IVF, cloning, air 

conditioners. 

Write an Essay or Speech about or Debate these topics 

"It's OK to be ordinary",  

"Knowing what is important",  

"We are the somebodies - how we can make a difference" 

“Invention is the mother of necessity” 
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Second Childhood B 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: Humanities and Social Sciences 

Themes/Topics: Heroes; Ethics, Values, Justice 

Description: Students examine the status of 'hero' and whether any negative 

consequences of a hero's actions diminish that status. They research a 

historical figure and re-assess that person's status in history. 

Resources: Second Childhood, Winners series 

Lesson plan:  

Discuss heroes (vs celebrities - What’s the difference?) 

A hero is someone who is admired by many people. This admiration may be peculiar to particular 

cultures or sub-cultures, or may be more widespread. Heroes reflect the beliefs and values of 

cultural groups.  

Discuss with students:  

 what makes a hero?  
 who is a hero to you and why?  
 how can one group's hero be another group's villain?  
 what are some benefits and disadvantages of being a hero?  

 

View Second Childhood 

After viewing the film, ask students to individually complete a table assessing the heroes of each 

character.  

Character Hero 
Beliefs and values the hero 

represents to the character 

Are these 

appropriate? 
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Students then discuss their responses about whether they think the association of particular values 

and beliefs with the identified heroes are appropriate.  

Discuss the flip side 

As the children learn more about their heroes their attitudes towards them change. Discuss the 

reasons for these changes. Were the children right to change their views?  

The film raises issues about how we should view historical figures. Discuss whether it is fair to blame 

historical figures for the unforeseen consequences of their actions?  

Research a hero 

Ask students to research the life of a prominent historical figure and on the basis of their research 

present an argument as to whether the person should be considered heroic or admirable.  

  



 

51 
© Australian Children's Television Foundation (except where otherwise indicated). You may use, download and reproduce this material 
free of charge for non-commercial educational purposes provided you retain all acknowledgements associated with the material.  

 

Tarflowers 

Program: Winners 

Year Level: Year 5 to Year 7 

Curriculum Study Areas: English 

Themes/Topics: Narrative Structure; Stereotypes; Genre; Families; Symbolism and 

Icons 

Description: These activities stimulate discussion and thought about how 

filmmakers use a range of techniques to tell a story; about how people 

react to and relate with one another. 

Resources: Tarflowers, Winners series 

Captain Johnno, Touch the Sun series 

The Big Wish, More Winners series 

Piece of prose written in first person, newspapers and magazines 

Watley, Bruce (1992) Looking for Crabs Angus and Robertson, Sydney. 

 

Lesson plan:  

Narrative techniques  

Tarflowers uses a voice-over narration. View the film then discuss the strengths and limitations of 

this narrative technique e.g. the character is able to tell us what he is feeling but point of view is 

largely limited to what the character can see and know. Because everything we learn in the story 

comes through one character it is not possible for us to know what other characters are thinking and 

feeling.  

Look at a piece of prose written in the first person and compare the technique with voice over 

narration. 

 

Class discussion  

Discuss with students their response to the technique of the book pages unfolding between 

sequences. Why is this technique used? Does it make the story more or less true to life?  

Kevin is described as "not the full quid". Discuss what this term means. His tarflowers are graffiti. 

Discuss Kevin's reasons for painting flowers on the walls of Newtown. With more able students it 

may be possible to introduce the concept of the naive narrator. A simple way into this concept is 

through picture books such as Looking for Crabs in which the reader 'sees' (quite literally) more than 

the storyteller. (Catcher in the Rye is a sophisticated example of the naive narrator.)  
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Symbols and symbolism 

Individual activity 

Replay the park sequence. Look at the sequence in which the sign is nailed to the pole. Have 

students prepare the same sign using only symbols and without words.  

Class discussion 

The tarflowers are a symbol of happiness and laughter. Ask the class to list the associations the film 

establishes with tarflowers. If they could, where would they paint tarflowers in their own city? Ask 

them to give reasons for their choices. In this way you can check whether they have understood the 

symbolism. 

Have students design a graffiti mural for their bedroom wall or in the classroom (use calico as a 

backdrop). The design should create a particular mood therefore consideration should be given to 

colour as well as content. See also Captain Johnno for more material on disabilities and handicap.  

Stereotypes 

Class discussion 

Tarflowers makes extensive use of stereotypes for humour. Amongst other things stereotypes are a 

conventional and short-cut form of characterisation. They encourage certain kinds of interpretation 

of a story's characters. Examine the characters of Mrs Pearl and Mrs Tisley. Compare their costumes, 

voice, manner of walking, hairstyles. What sorts of interpretations do they invite? What judgments 

do you make about these characters?  

Homework or in class activity 

Students collect stereotypical cartoon characters from newspapers and magazines. They prepare a 

collage of the cartoons and describe the physical and personality characteristics which are 

stereotyped.  

Family  

Class discussion 

Tarflowers presents a family that is not related by blood. Discuss the ways in which Mary, Alec and 

Guy act as a family for Kevin.  
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Genre 

Small groups 

Tarflowers fits within the fantasy genre. This genre employs non-realistic settings and events. Have 

students identify those elements of the plot and the mis en scene (what they see on the screen) that 

mark the film as "fantastic". What changes to plot and presentation would be needed if the film 

were to be presented as realistic. See also The Big Wish for more material on fantasy.  
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The Big Wish 

 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English 

Themes/Topics: Genre; Narrative Structure; Self and Relationships 

Description: These activities explore narrative structure and the role and functions 

of various character types in narrative. 

Resources: The Big Wish, Winners series 

Lesson plan:  

The fantasy genre is an important and enduring one in children's literature and films of this type are 

useful in teaching about the genre. Before viewing The Big Wish list some book and film titles which 

fall into the fantasy genre and ask students to share their experiences of them. Some suggestions 

are Peter Pan, The Wizard of Oz, Alice in Wonderland, Charlotte's Web, Willy Wonka and the 

Chocolate Factory, Dragonslayer, Excalibur, The Never Ending Story, Cocoon, Labyrinth, Legend, Lord 

of the Rings and Watership Down, Harry Potter, Merlin, The Golden Compass, Narnia. The students 

can probably add many more. Discuss and list the more obvious aspects of the genre - weird and 

wonderful settings, unexpected happenings, the use of magic, mythical creatures and powers, 

quests and journeys. This discussion should establish that the fantasy genre can take many forms - 

animation or live action or a mixture of the two. Some fantasy films rely on special effects, others do 

not.  

View The Big Wish 

After viewing, replay the opening scenes which establish the similarities and differences between 

Pratt's world and that of Prince Wilton. Discuss how this information is conveyed to the audience. 

Identify, with the class, the similarities (both feel alienated and isolated) and the contrasts (one is 

fantasy and one is realistic.) If students are familiar with the title compare this sequence to the 

opening of The Never Ending Story. Both stories open with a sequence showing the alienation of the 

central character with his life in the modern world and the narrative motivation for the escape into 

fantasy.  

Analyse the film techniques used 

The opening sequence in the Enchanted Realm introduces the audience to a common feature in the 

fantasy genre - the out-of-this-world creatures and characters. Have students identify the ways in 

which the four characters, the King and Queen, Gobbo and Lady Mikeevil are constructed as non- 



 

55 
© Australian Children's Television Foundation (except where otherwise indicated). You may use, download and reproduce this material 
free of charge for non-commercial educational purposes provided you retain all acknowledgements associated with the material.  

 

 

human/naturalistic. Focus on costumes, make-up, dialogue and special effects. What hints are given 

in this scene that Gobbo will turn out to be a good goblin and Lady Mikeevil a schemer?  

Examine the narrative structure 

The narrative in the fantasy genre is constructed in the same way as stories in any other genre ie: 

orientation, complication, resolution. A problem is posed and the remainder of the story is devoted 

to solving it. The difference is in the type of problem posed and the methods of solving it. Ask the 

students to identify the central problem established in the Enchanted Realm sequence. Depending 

upon the ability level of the class it may be possible to develop this idea of the universal structure of 

narratives. Begin with the premise that certain character functions recur again and again in different 

stories. With the class, list these functions eg: 

 the hero - Batman, Superman (saves people, does good deeds)  
 the helper - Robin, Jimmy Olsen (gives aid to the hero) 
 the princess - Batgirl, Lois Lane (object of desire and love) 
 the villain - The Joker or Riddler or Penguin, Lex Luther (does evil deeds) 
 the despatcher - Editor Perry White (sends hero on his quest or journey), Police 

Commissioner Gordon  

The students could write a short fable using characters in each of those roles. Wilkie, B. (1989) The 

Technique of Special Effects in Television Focal Press, London.  

Discuss with the class the functions of the characters in The Big Wish. The point of the discussion is 

not to come up with correct answers (because characters can serve more than one function or the 

same function can be done by different characters) but to explore how characters serve particular 

functions in progressing the narrative. Arguably The Big Wish could be described in terms of the 

above functions with the following characters serving each function:  

 hero(es) - Prince Wilton and C.W.  
 villain - Lacy Mikeevil  
 helper - Gobbo  
 princess - Katie  
 despatcher - the king and queen  
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The Journey 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English 

Themes/Topics: Families; Genre; Ethics, Values, Justice; Symbolism and Icons 

Description: This program is ideal for teaching, at a simple and accessible level, the 

concept of symbolism. 

Resources: The Journey, Winners series 

Lesson plan:  

The Journey is probably best described as a mystery story. Have the students list as many mystery 

stories as they can think of. Discuss the defining characteristics of mystery stories.  

 

View the credit sequence of The Journey  

Pause the tape after the credit sequence. Ask students to identify the setting i.e. time and place of 

the action. They should list the specific visual clues they used to establish the setting. Focus on the 

setting, the costumes, the objects in the frame.  

View The Journey 

Stop the tape immediately after Martha eats the slug. Ask students to predict:  

(a) the genre of the program (if necessary give alternatives from which to choose e.g. humour, 

science fiction, musical, mystery).  

(b) the role to be played by Martha.  

Discuss the reasons for their predictions.  

Discuss symbolism 

Introduce the concept of symbolism. Through discussion and board summaries link the characters to 

the symbols  

- white cockatoo = Mr. Zuckerman  

- black crow = Martha  

Discuss how the symbols contribute to the characterisation 

b.) Identify the ways in which the symbolic relationships are established (e.g. juxtaposition of the 

bird and the character, repeated and consistent association of the particular bird with a certain 

character / within the frame, juxtaposed scenes).  
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Discuss the connotations of the colours black and white in our society. List examples of the link 

between colour and an emotion or event. e.g.  

- funeral - black - sadness  

- red - anger or danger  

- wedding - white -purity  

How is colour used in a symbolic fashion in the film?  

List and/or draw the different types of symbols found in our community e.g. no smoking signs, road 

signs, no entry signs. Discuss the ways in which these symbols differ from the use of the birds as 

symbols in The Journey.  

Discuss self-discovery stories 

The journey of self-discovery is a common literary motif (e.g. John Marsden's So Much to Tell You). 

Discuss other 'journey' based stories with which students are familiar. Journey stories are usually 

about self-discovery. What discoveries did Ada and Agnes make about themselves?  

Mr. Zuckerman sends Ada on the journey to find her "true inheritance". What is her true 

inheritance?  

Write from another point of view 

Ask students to write the story of The Journey either from the point-of-view of Ada or Agnes.  

Discuss themes 

Discuss the treatments of the themes of families and friendship in this film.  

 How does the friendship of Ada and Agnes develop?  
 Are people more likely to become friends when they must depend upon each other?  
 Are the relationships between the characters believable?  
 Is their family situation believable?  
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The Other Facts of Life 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English 

Themes/Topics: Self and Relationships, Ethics, Values, Justice, Film Language 

Description: These activities focus on the techniques of film-making and mise-en-

scene. The Other Facts of Life raises issues about family relationships, 

friendships, values, individuality and independence. 

Resources: The Other Facts of Life, Winners series 

Letters to the editor pages from newspapers 

Lesson plan:  

Textual analysis 

View the film The Other Facts of Life. Pause the tape after the opening credits sequence. Identify for 

the students a wide shot and a close up and discuss the purpose of each shot type e.g.  

Wideshot - establishes the setting and action.  

Close-up - gives details of the setting, action and character.  

Replay the sequence and ask the students to concentrate on the use of wide shots and close-ups. 

Discuss the sorts of details that the viewer is being encouraged to observe.  

Ask students to make narrative predictions based upon the textual clues. Use the following as 

prompts: 

 What day of the week do you think it is?  
 What type of suburb do the characters live in?  
 How many people are there in the family?  
 How do you interpret the mother's feelings as she leans against the door?  
 Would you describe these people as working class or middle class?  

Ask the class to consider the title of the program. What is usually meant by the term "The Facts of 

Life"? What expectations does the inclusion of the word "other" raise?  
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Values 

Whole class activity 

Part of the humour of this program comes from the contrast between Ben's concerns and those of 

his straight suburban parents, the Guthries. What are the clues in the story that tell you this family is 

very middle-class and well off (visual clues - house, car, swimming pool, VCR/aural clues - mother 

lists all the household appliances, father's employment). Introduce the terms "luxury items" and 

"consumerism". Have students make a comparative list of Ben's values and his parents' values. 

Frame the question in terms of what each considers important in life.  

In small groups 

Ask students to list the issues covered in this program. (Battery hens, furs, famine, nuclear warfare, 

political prisoners). In small groups have them prepare a statement of their views on one of these 

issues. Use the statements as the basis of a class discussion or debate.  

Identify current 'popular causes' as a class group. (Newspapers, particularly Letters to the Editor, 

may be useful in finding current "causes".) Discuss: student allegiances to particular causes, their 

views on protests and effective ways to bring about change.  

Research a group involved in changing the way people think and behave, e.g. Greenpeace, animal 

liberationists.  

Individual essay writing 

Students might write an essay in support or in opposition to:  

 Ben's strategies for changing his parents (and the world's values),  
 battery hens/meat eating,  
 consumerism.  

Relationships 

Class discussion 

Discuss these issues:  

 did Ben have a right to force his values on his family?  
 can families tolerate individual differences?  
 should Ben feel guilty about his father's heart attack?  
 are friendships between generations possible?  
 how could you make friends with a much older person?  
 how do you establish your own individuality within your own family?  
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The Other Facts of Life B 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: Humanities and Social Sciences 

Themes/Topics: Our Place in Space and Time; Civics and Citizenship 

Description: These activities focus on developing research skills through 

investigation of issues raised in the film and other issues of particular 

interest to the students (such as demonstrations, battery bens, live 

export of cattle) 

Resources: The Other Facts of Life, Winners series 

Lesson plan:  

Data gathering 

As a whole class 

View the film The Other Facts of Life. As he tries to find answers to his questions and concerns, Ben 

Guthrie uses many sources to gather his information about major issues. Ask students to list the 

sources and alongside each a judgment about how useful or reliable each of the sources would be.  

Discuss: Could Ben have obtained better answers to his questions if he had approached the people 

he asked in a different way?  

 

Ask students to list the strategies which the Guthrie family uses to deal with Ben's search for 

answers. Ask students to suggest other strategies they could have tried that may have been more 

appropriate.  

Publicising issues 

Class discussion 

Ben tries many different ways to make his point and give attention to his cause. Ask students to 

identify the various forms of protest used and discuss the effectiveness of each.  

Individual or small group activity 

Ask students to look through magazines and newspapers in the library to identify the ways in which 

pressure groups try to influence others and discuss the techniques used by people who want to get 

their message into the media. Students could devise a campaign for an issue they feel strongly 

about.  

Debate 

Use one of the topics raised in the film, such as battery chicken farming, as the subject of a debate.  
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Changes in society 

Individual research 

Use the issue of battery hen farming to allow students to examine some of the social and economic 

changes which have occurred in Australian society over the past thirty years. Students could conduct 

an oral history interview with an older person to find out about backyard chicken raising and how 

often people used to eat chicken. Discuss the effect of  
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Top Kid 

Program: Winners 

Year Level: Year 5 to Year 9 

Curriculum Study Areas: English, Health and P.E 

Themes/Topics: Ethics, Values, Justice; Bullying; Families; Genre; Film Language 

Description: Students explore and evaluate the commercialism of quiz shows, 

ethical behaviour, family values and expectations, bullying. They 

examine the quiz show genre and visual cues used in film language 

Resources: Top Kid, Winners series 

Lesson plan:  

The quiz show genre  

Quiz shows are a major television drama with their roots in radio and before that party and 

community games. They rely very much on oral interaction which gives them vitality and a strongly 

interactive relationship with the viewer. They are also a very important marketing tool for consumer 

goods.  

Class discussion  

Using a television guide as a reference, ask students to list all the current television quiz shows. Add 

any others which they can remember. Discuss the similarities and differences between the shows 

focussing on:  

 the nature of the questions asked  
 the types of prizes offered  
 the attraction to male and female viewers (age-groups, demographics, educational 

background etc) 

The purpose of the discussion is to establish that quiz shows differ markedly in the types of 

knowledge they value and reward. Some quiz shows such as Sale of the Century and Who wants to 

be a Millionaire? value the type of knowledge contained in textbooks, encyclopedias, reference 

books while others such as Burgo's Catch Phrase, Challenger and Wheel of Fortune give priority and 

rewards to 'everyday knowledge' like knowing the price of consumer goods, or common sayings, 

song titles or film titles. Others like Family Feud, The Newlywed Game and Millionaire, Letters and 

Numbers, Deal or No Deal etc reward intuitive knowledge about people.  
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After students have recognised the distinctions between the different quiz shows discuss: 

 what value does our society place on academic knowledge?  
 can types of knowledge be seen as masculine or feminine? If so, how? 

Exciting the audience: techniques 

Class discussion 

Discuss the techniques used in Top Kid to develop and maintain the audience's interest in the show. 

 

Homework 

Watch a current television quiz show and identify the techniques used to inject excitement into the 

format. Focus on such aspects of the visuals as flashing lights, the use of a raised stage, a live 

audience, music, glitter and applause.  

Commercialism: the role of sponsors 

Top Kid, like all quiz shows, frequently mentions the sponsors. Sponsorship involves some form of 

financial support for the program by a company (often in the form of prizes).  

Ask students to identify the sponsors in Top Kid. What do these sponsors sell?  

Discuss the following:  

 what do sponsors get in return for their sponsorship?  
 why do companies sponsor whole programs rather than paying for one or two advertising 

slots?  
 can students name the sponsors of any of the current quiz programs?  
 why did the Top Kid sponsor give Gary a new bike and his family a new washing machine i.e. 

what was their motive?  

Establishing a setting 

As a whole class 

Top Kid is set in 1950s Sydney. Re-play the first five minutes of the film and ask students to jot down 

the visual and aural codes which establish the time and place of the action e.g. costumes (braces, 

long shorts), location, props (satchels, wooden desks, vehicles, furniture).  
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Ask the students to look closely at the scene in which we first meet Gary Doyle. What do the 

elements of the setting contribute to:  

 our expectations of the Doyle family, and  
 the characterisation of Gary and Gary's father (the four boys sharing one bedroom, Gary's 

use of a lantern, the kitchen furniture), language (sayings) and aural clues. 

Family values 

As a whole class 

Replay the scene where the Headmaster tries to persuade Gary's father to send him to a school that 

will foster his talents and the following scene at the family home. Discuss the headmaster's 

comment that Gary 'has special talents.'  

 What are Gary's special talents?  
 Why can't Gary's current school develop them?  
 Would Gary be better off if he hid his talents?  

Individual work 

Ask students to complete a PMI chart to help them decided whether Gary should move to the new 

school. 

Should Gary move to the other school? 

Pluses Minuses  Interesting  

e.g. more challenging 

work 

  

  

  

  

e.g. travel time e.g. travel on bus 

Draw a PMI chart on the board and collect samples of students’ recorded PMI responses. Can the 

class draw a conclusion or does it need further investigation?  
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As a whole class 

Discuss the father's reaction to the proposal 

 What were his concerns?  
 Were they valid?  
 How could these concerns be resolved?  

Compare Gary's parents' reactions to the idea of him going to a different school. Discuss the 

statement that "Both parents want the best for Gary." 

Homework 

Gary's father told Gary he needed a trade and it was expected he would have a trade because that 

was what the men of his family did. Give the students other examples of 'family trades' eg a 

Melbourne law firm employs several generations of the one family, many children of medical 

doctors follow their parents into that profession. Ask students to interview their parents and find 

out what types of work their forebears did and why they did it. See if they can go back at least three 

generations to discover if their family has a 'family trade'. 

In small groups 

In groups of 5-6 students discuss the idea of 'family trades'. Is there evidence from their homework 

that certain trades or jobs run in families? Does a father have the right to direct his children into a 

particular type of work? Why might a father do this? How many of the students' parents do the 

same type of work as their parents? Is the idea of a 'family trade' breaking down? Appoint a 

spokesperson for each group to make a summary of their discussion to the class.  

As a whole class 

What can the class as a whole conclude about 'family trades'? Consider the proposition that parents 

should choose their children's jobs. What are some benefits of this? What are the problems? What 

role should parents play in choosing their children's career? 

Bullying 

As a whole class 

Discuss the bullying incidents in the film eg pushing the rubbish bins into his bike, the beating after 

his first appearance on the quiz show. Ask students to consider: 
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 why did the other students bully Gary?  
 why didn't Gary tell the headmaster who bullied him?  
 how did those who watched the bullying incidents contribute to further bullying?  
 how well did Gary deal with the beating?  
 how strong was Gary? Which is more effective - physical strength or emotional strength?  
 how difficult is it to stand up to bullies?  
 who helped Gary to deal with the bullies? Who else could have helped him?  
 Gary's friend, Jenny, was a small girl but she had a solution to the bullying problem. She was 

too small to tackle the bullies herself but she thought laterally and found a solution. What 
was it?  

Commercial values 

In the 1950s the biggest quiz show in America was the $64000 Question sponsored by Revlon, the 

cosmetics company. In 1957 this CBS show reached number one in the ratings. In 1959 it was 

revealed that this show, and many others like it, were fixed. This resulted in a USA House of 

Representatives enquiry and the networks were forced to drop the shows.  

(The feature film Quiz Show depicts these events). The shows were not revived until a decade later. 

In Top Kid the reasons offered for "fixing" the show are that the sponsors required more 

entertainment in the program. Explain to students the concept of ethics as being a sense of the 

difference between right and wrong. Discuss with students: 

 why do viewers expect quiz shows to be honest ie to ask unrehearsed questions and receive 
honest answers?  

 when is it acceptable for a show to rehearse so-called impromptu answers?  
 why do some quiz programs advise viewers that "parts of this program not affecting the 

outcome have been edited"? Does this reflect their sense of ethics?  
 which current TV quiz shows demonstrate unethical behaviour? eg The Weakest Link 

rewards ganging up on other contestants, rather than knowledge.  

Personal values 

Individual writing 

Gary is given the answers to some questions to be asked on the quiz show. When he refuses to give 

a rehearsed answer he is told that if he doesn't cooperate he will be replaced. 
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Draw a table on the board and ask students to suggest the issues Gary should consider then record 

their suggestions as to the effects of the issues.  

Issues to consider 
If Gary gives rehearsed 

answer 

If Gary doesn't give the 

rehearsed answer 

e.g. Effects on the show e.g. more people might 

watch to show 

  

e.g. show may be less 

exciting, lose sponsors 

etc  

eg. Effects on the 

sponsors 

  

  

  

  

e.g. Effects on his family   

  

  

  

e.g. Effects on his school 

life 
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Individual writing 

Ask each student to write a letter to Gary outlining their position. In their letter they are to write 

about: 

 whether they agree with Gary that it's wrong to give the rehearsed answer  
 whether the headmaster's advice was surprising  
 whether the headmaster's advice was justified  
 what they would do in his place and why.  

As a whole class 

Ask some students to read their letters then discuss the issues.  

The final test 

As a whole class 

At the end of the next show Gary answered his rehearsed question and then said "I lied. What would 

you do?" But did he lie? 

If students answer yes to this question, replay the last scene. Although Gary gave the rehearsed 

answer to the question, he expanded on that answer indicating that he actually knew the topic. He 

hadn't lied - unless he looked up the answer between the rehearsal and the show time?! 

 

PMI charts were invented by Edward de Bono as a problem solving tool to encourage students to 

consider the plus, minus and interesting points of an issue before making a decision.  

  

 

 

 


