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What’s Mine is…. Mine?
	Program:
	The Genie From Down Under

	Year Level:
	Year 5 to Year 8

	Curriculum Study Areas:
	English; Humanities and Social Sciences; The Arts

	Themes/Topics:
	Cultural Studies; Ethics, Values, Justice; Civics and Citizenship; Indigenous Issues

	Description:
	Students explore the concept of property ownership including landrights and examine some legal aspects of property. They consider some philosophical issues about property and the real sources of happiness.

	Resources:
	The Opal is a Boomerang ep 10 vol 6 The Genie From Down Under 2


Summary:
Students explore the concept of property ownership including land rights and examine some legal aspects of property. They consider some philosophical issues about property and the real sources of happiness. Students discuss issues, analyse some relevant songs , hold a mock auction, write about how the court system works; compile a dictionary of legal terms; create some slogans; design a museum of the future; conduct a mock court, a debate and an audit of household items. They also explore the notion of caricature in films.
Skills and processes fostered through the activities include: 

· discussing 

· reasoning 

· co-operating 

· expressing and justifying opinions 

· accepting the views of others 

· challenging 

· questioning 

NB: Some of the activities (particularly in the 'Going Further' section) suggest investigation of local and national issues relating to Aboriginal land ownership. Teachers are encouraged to seek the advice of state Aboriginal education personnel and to use local resources in their development of these activities. 

Lesson plan: 

These activities prepare the students for viewing the key episode (or episode segment) related to the topic. Students: explore some of the main concepts involved in the episode; make predictions; reveal some of their prior knowledge; and raise questions for further exploration. 


Something to share 

Ask students to bring in an item from home which is important to them and 'from their past'. It might be connected to their childhood or it might be linked to previous generations of their family (or you may ask students to find something from both categories). Bring some items for students who have forgotten.

Sharing an item of your own with students will help generate interest in this activity. Organise students into sharing circles where they individually present their object to others and explain its significance. Some key questions that may assist this process include:

· What is the object? 

· What was it used for? Is it still used? 

· Why is it important to you/your family? Do you feel connected to the object in some way? How? 

· Who owns the item now? Who has owned it in the past? 

· Has it changed over time? How? 

If the items are not too precious, set up a classroom display which can be added to throughout the unit. Alternatively, photos of the items may be taken and made into a class book with the significance of each item explained.

Ask students to talk about the item and explain why it is valued by their family. To what extent do we value these items according to their monetary worth? What things have 'sentimental' or 'historical' value for us? 

What's it worth? 

Make a list of items that you are (fictitiously) selling for auction. These items may include such things as:

· a television 

· a ticket to Lady Gaga concert 

· a tattslotto ticket 

· a lifetime supply of fresh air 

· a magic opal 

· a new car 

· good health 

· a forest of native timber 

· a block of land by the sea 

· a rare diamond
· an autographed football jumper from an AFL champion
'Give' each student a set amount of 'play money' to spend at the auction (e.g. $100). This could be represented using tokens or counters, each worth $10. 

Hold a mock auction, selling the products to the highest bidder until all are sold. 

Compare the selling price of the items. What is considered to be the most 'valuable' item? Why? What are the things we value the most?

True value

Ask students to make a list of or draw their ten most valued possessions. Share these in groups and discuss reasons for different items being valued in different ways. Would the list have been different five years ago? How? How might the list change in ten years’ time? 

Ask students to imagine they are stranded on a desert island. Thinking about the possessions they have listed, which would be helpful to them? Are there alternative items they would substitute for those on the list? Discuss the difference between needs and wants. Students can work in teams to attempt a definition of each. 

Who owns what?

Discuss with students: how do we know when we own something? What does it mean? Have you ever lost something you owned that was really important to you? How did you feel? Share these stories and experiences before viewing The Opal is a Boomerang. 
View The Opal is a Boomerang
Responding

These activities help students process the ideas and issues raised in the episode they have viewed.

Record of events 
Individually or in small groups, students can develop a flow chart, comic strip or story board depicting the main characters, the sequence of events and the settings in this episode. Students may need to re-visit some sections of the video to clarify the sequence.

Message in the madness

After viewing the episode, highlight the way it refers to issues of cultural ownership and the law. The debate about indigenous land rights has become prominent in Australia through the Mabo and Wik cases. 

There has been much recent focus on the 'stolen generation' and the need for reconciliation between Aboriginal and non-Aboriginal Australians. Ask students:

· What issues might the script writers have had in mind when they wrote the script? 

· What is this story about? 

· What real-life issues does it remind you of? 

· What messages do you think the script writers are communicating through this episode? 

You can't keep that! 

Some of the items in Penelope and Diana's home seem odd or inappropriate to own by today's standards such as the elephant leg as an umbrella stand. Ask students if they can think of other items that might once have been fashionable or acceptable but are now considered not to be. For example:

· Fur coats and other animal products especially if the animal is rare or endangered 

· Art work that has been sold with permission from the artist (e.g. some Aboriginal art works and designs) 

· Items taken from important natural settings such as rare rainforest woods, rare plants.

Find out about products that are banned by customs from entering Australia for cultural or ethical reasons. For example: ivory, rhinoceros tusk, timber products etc. 

What do we know about the court system? 

In the story, there were several parties who claimed to have true ownership of the opal. The dispute is taken to court. Discuss the issues raised by the conflict.

Brainstorm other kinds of disputes which are taken to court. Ask students: why do we have courts? What role do they play in society?

Students can draw and write about how the court system works. Compare this information with that portrayed in the episode. How much of the courtroom part of the story is true to life (though exaggerated and parodied)? List the questions students have about courts and the legal system. Look through a newspaper and list stories that involve the court system in some way. 

Legal-speak

Early in the court hearing, Penelope says 'Objection, your honour'. When asked 'To what?' she replies 'I don't know, I saw it on television!' Review the episode and ask students to make a note of any of the common phrases used in court which they recognise from their television viewing. For example:
· 

'Proceeding with the matter of the Nations of the world verses Penelope Townes...'
· 'Objection your honour.'
· 'Contempt of court.'
· 'Allegedly owned...'
· 'Call your first witness.'
· 'Do you swear to tell the truth...'
· 'I ask that this testimony be struck from the records...'
· 'I ask for a short recess.'
· 'Silence in the court.'
· 'Objection sustained.'

· 'This is hearsay.'
· 'The witness is under oath.'
· 'I move for a mis-trial.'

Once a list of words and phrases has been collated, students can add others they have heard (e.g. jury, defence, lawyer, solicitor, barrister, defendant, pleading guilty, conviction, sentence etc). Give each phrase to a pair or small group of students. Ask them to attempt to define it, or explain when it may be used. Begin compiling a class dictionary of legal terms. 
Invite a speaker (perhaps parent/relative) who has a background in law and could answer questions.
Larger than life

The use of 'Legal-speak' in this episode is a technique used to create humour. The viewer recognises the language used by the characters but laughs at the way it is used or misused or misunderstood. The court scene is also made funny by the way the judge, Penelope and others become caricatures of the real life role. 

Review the scene and ask students to note the way facial expressions, voices, costumes and other techniques are used to exaggerate these court characters. Remind them that this is a 'spoof' or 'parody' of a court hearing. Students may know of other films or television programs where the same technique has been used, such as the courtroom scene in Jim Carey's movie Liar Liar or in the movie Soul Man. Note other caricatures that are used in this episode, such as Diana who becomes the aggressive member of the M.A.N support group. 

Developing our own caricatures

Students can now develop their own caricature of a particular person or role, e.g. of a teacher, a sports hero, a pop star, an environmentalist, a scientist etc. These caricatures can be drawn and labelled, or acted out. The students will be demonstrating their understanding of the way features (physical and other) are exaggerated for comic effect. Students can also examine the way cartoonists achieve the same effect in their work, e.g. looking at politicians or sporting heroes.

Making connections

These activities draw the threads of the mini unit together; assess the degree to which students ideas have developed; and provide direction for possible further investigations. 

Laying it on the line

Mark out an 'imaginary line' at the front of the classroom. At one end, place a sign that says' strongly agree' at the other end, place a sign that says 'strongly disagree’. 

Choose a group of students (or the whole class if there is room) to position themselves along the line according to how they feel about the following phrases. Read them out one at a time and ask students to decide how they feel about the phrase - indicating their opinion by 
standing in the appropriate position along the line. Interview students along the line, asking them to justify their point of view. 

For example: 
· The world would be a better place if we shared more of our possessions. 

· Everyone should be entitled to the same standard of living - regardless of their income. 

· Money can't buy happiness. 

· No one can really own the land. 

· What belongs to the parents, belongs to their kids. 

· You can't stop progress. 

· We're not responsible for what has been done in the past. 

· We have a responsibility to future generations. 

Repeat the activity, asking students to imagine they are Penelope - where would she stand? Why? 

As students: why do we respond to these statements in different ways? 

What's in a saying? 

Present students with all or some of these sayings:
· 'Finders keepers, losers weepers'.
· 'If you love something, set it free. If it comes back it's yours, if it doesn't - it never was'.
· 'All you need is love'.
· 'What's mine is yours'.
Students can:· 

· Discuss the meaning behind the saying with a partner 

· Consider why the saying may be commonly used and in what contexts 

· Write about the extent to which they agree/disagree with the saying. 

Students can then create their own sayings or slogans about needs, wants, possessions or ownership. 

You don't know what you've got till it's gone
Play students the Joni Mitchell song Big Yellow Taxi. Focus on the verse: 

	They took all the trees
and put them in a tree museum
They charged the people a dollar and a half 
Just to see them
Don't it always seem to go
You don't know what you've got till it's gone


Ask students to consider what items we currently use or have, which may be regarded as precious or significant in some way in 100 years’ time. What could a 'museum of the future' include? Students can then either collect and bring from home, paint or make models of items that they think may be on display in a museum of the future. Write captions for the paintings/models and display them around the room. Invite other classes to look at the exhibits. Take photos and place these on the display boards around the school or on the school’s Intranet.
Order in the court

Present students with a mock scenario involving an item of significance belonging to the school, for example, an old school bell, a section of the playground, a collection of musical instruments, etc. Explain to them that a family who lived in the area thirty years ago has written to the principal asking for the item to be returned to them as the rightful owners. The principal, on the other hand, believes the item belongs to the school community. (Flesh out the scenario as best fits your school and circumstances.) 

Set up a mock court in the classroom including a judge, jury, a representative of family, the principal, lawyers for both sides, witnesses etc. Give students who are playing different roles some time to prepare their arguments then develop the role play - giving the jury time to reach a decision at the end and the judge to deliver his/her verdict and subsequent punishment.
After the role play, debrief with students:

· How did you feel in your role? 

· Did you feel the process was a fair one for you? Why/why not?
· How could the process have been improved? 

· Do you feel the outcome is fair? 

· How do you think this compares with a real life law court?

As a follow up to this activity, Read Mary O'Toole's big book, Kangaroo Court (1988) Macmillan, Australia. 

Going further

These activities provide extension and enrichment ideas for individuals, groups or the whole class. The selection of activities will depend on both the time available, the needs of students and the direction in which the unit has already gone. 

In the public interest? 

Many of the scenes and issues in this episode revolve around museums or collections of items considered valuable and 'publicly' owned. Make a list of museums, art galleries, state libraries etc. in your particular city or town. Find out more about their function and where some of the items on display come from. Are there items which the museum no longer considers 'appropriate' to have on display? Write to or visit the local museum and talk to them about how the items are procured. 

Penelope claims that her family's collection strives to 'preserve things that could otherwise be lost'. Discuss this issue.

This activity may lead to a class debate about the value of institutions such as museums, or whether valuable and rare cultural artefacts should remain with their traditional owners or be 'preserved' for wider, public viewing. 

Discuss: 'If rare, indigenous objects are found many generations after they have been used, should they be displayed for the general public interest or returned to indigenous people - even if the true owners cannot be traced?' 
Excursions

Visit a local court or invite a lawyer to come and talk to the students about the court system. Have students draw up a set of questions beforehand. 

Issues in song

The issue of rightful ownership of cultural possessions is very relevant to the contemporary Australian context of Aboriginal culture. While students of this age may be too young to explore these issues in depth, they will have heard of terms such as 'Wik', 'Mabo' and 'The stolen generation' and should be given the opportunity to express what they understand about these issues. 

One 'way in' to discussing some of the feelings surrounding land rights and the 'stolen generation' is to listen to the popular music of Australian indigenous people, for example:

· Archie Roach;
· Kevin Carmody;
· Ruby Hunter;
· Yothu Yindi;
· Christine Anu;
· Tiddas. 

Some of the songs of non indigenous Australians are also about the same issues, e.g.
· Shane Howard 'Solid Rock' and many others;
· Midnight Oil 'Beds are Burning' and many others;
· Paul Kelly 'From Little Things, 'Little Kings' and others. 

Ask students to listen to the songs and examine the lyrics. What are they singing about? What are some of the common themes in the songs? 

Local history

Find out about the Aboriginal history of your local area. You should contact your State Aboriginal Education Authority for information. Many places now have organised ways to introduce students to the history of their local area (trails, guest speakers, education centres, etc.) 

Borrowed cultures

The Australian culture has 'borrowed' many aspects of other cultures in developing its identity. We are a nation of immigrants and our food, architecture, religion, clothing, etc. can be traced back to many different sources. Depending on your location, you may be able to show students evidence of this simply by taking them on a walk through the local CBD. Look for evidence of cultural diversity in the buildings, signs, foods, people, clothing, public art, etc. Students can represent this through art work or a photographic when you return. 

Household audit

Students can conduct an audit of some of the items in their homes - finding out the countries from which they originally came. Share audits and visually represent the gathered data. 

Technological fantasies

Review this segment from the episode The Opal is a Boomerang where each party uses different means to try and retrieve the opal.

Scene: Townes Hall at night - Otto and Conrad are crouched outside the window.
Begins with: Otto saying 'Shhhh no noise'.
Ends with: Diana and Mossop, disguised as 'Gas men' telling Bubbles they are 'Just reading the meter'. 
Students can then design and draw how they might have taken the opal from the glass case - encourage them to be creative and inventive in their designs!

What a farce!
The retrieval of the opal by the various interested parties has can be described as a farce and also involves an element of slapstick (as is often the case when Otto and Conrad are involved). 

Ask students to consider what makes this scene 'work'? What does the audience know that the characters have hidden from them? Why is this a powerful form of comedy? How does it make the audience feel? The theft scene is also playing with a genre associated with action films - such as James Bond. Ask students to watch the scene again and make a list of all the elements that remind them of this genre. What makes the scenes funny is that the actors 'play' on our experience of this genre -we recognise it and enjoy seeing it 'sent up'. 
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