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Great Expectations
	Program:
	Li’l Elvis and the Truckstoppers

	Year Level:
	Year 5 to Year 7

	Curriculum Study Areas:
	English; Humanities and Social Sciences; Health and Physical Education

	Themes/Topics:
	Self and Relationships; Families; Film Language

	Description:
	These activities may be selected and taught individually. They would, however, be most effective if incorporated into a broader unit of work on families.

	Resources:
	D.I.V.O.R.C.E. ep 11 Li'l Elvis Jones and the Truckstoppers


Lesson plan: 
Setting the scene 

Have your say
In six groups
This activity can be done prior to or following viewing of D.I.V.O.R.C.E.
Several key words are used throughout this episode to depict the dilemmas facing the children and their parents. These include divorce, independence, control, freedom, responsibility, and expectation. 

Divide the class into six groups. Each group receives a large sheet of paper with one of these words written in the middle. Within a set time limit, students explore the meaning of the word and some of the contexts in which it may be used. They may write other words, phrases or draw pictures around these words to demonstrate their understanding. 

Sheets of paper are passed from group to group — students adding new ideas each time. These ‘graffiti sheets’ can then be displayed and added to throughout the sequence of activities. 

A focus on families

Family snapshots 

As a class
Look at the families in LI’L ELVIS. In this episode, many different kinds of families are portrayed. Ask students to recount the different families represented in the episode and list them, describing each in a few words. For example, Janet and her mother (a sole parent) are rarely together; Suzie Q’s parents are ‘hippies’; Lionel lives with his mother and grandfather, and so on.
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Spike and his family 
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Li'l Elvis and his family 
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Janet and her family 
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Lionel and his family 


The myth of the ‘perfect family’

As a class or individually

Students can investigate the portrayal of families on television in general — in programs and advertisements. How are they portrayed? Ask students to complete the following simple table:

	Advertisement/TV program
	Who is in the family?

	
	

	
	

	My impressions of this family are.. because....

	 
	 

	 
	 


Discuss these points with students: how do advertisers use the myth of the ‘perfect family’ to sell their products? What similar characteristics do these families have? Are the impressions given similar or different? Introduce or revise the term ‘stereotype’. Students work in groups to design and present their own advertisement using the features associated with the ‘stereotypical family’. 

Compare this list with the information collected about the LI’L ELVIS families in the previous activity. Discuss the differences.

My family

As a class
Looking at the lists of TV families and LI’L ELVIS families, ask students which family is most/least like their own?

Give students four-six blank, postcard sized cards. Their task is to represent their own family in six ‘snapshots’. This may include activities the family does together, celebrations, portraits of family members, etc. Students give each ‘snapshot’ a title or a caption.

Students meet in groups and share their snapshots — looking for similarities and differences.
Ask them to focus on the way they have positioned themselves in the pictures: what are the roles you play in your family?

Display the snapshots and encourage students to bring real photographs in to the classroom to add to the display. 

Ask students to make some generalisations about families: What do our photos and snapshots tell us about families? What is a family?

Great expectations

As a class
WC Moore claims that the children in Little Memphis are weighed down by impossible expectations by their parents. Ask students to recall what each child in the episode was expected to do, for example, Lionel’s homework and Janet’s forced independence. How do the viewers find out these things about each of the children? What film techniques are used? What symbols are used? Lionel for example, is laden down with an impossibly high pile of books and his computer. Discuss the exaggerated way all this family information is presented. 

Why did the writers and animators do it this way?

Discuss with students: what are ‘expectations? Why do parents have them? Do children have expectations of parents?

Students work to consider the nature of expectations that parents and children have of each other.

(a) Draw up a simple table for students to complete:
	What do our parents expect of us?
	Why do they expect these things?

	 
	 

	What do we expect of our parents?
	Why do we expect these things?

	 
	 



Individually
b) Using the ideas in the table, students work individually, to classify the ‘expectations’ into the following categories: reasonable expectations, unreasonable expectations and impossible expectations. Share results and discuss reasons for different viewpoints. 

(c) In the final courtroom scene, L’il Elvis defends parents when he says they are ‘not guilt -imperfect, sure...’ Ask students: what does this statement mean? Why would Li’L Elvis defend parents this way? What has he learned?

Taken for granted

As a class
Janet feels that her mother ignores her and takes her for granted. Discuss this situation with the students. Students can also consider the expectations Janet has of her mother. Ask students whether they think their parents ever feel taken for granted and whether they may have unrealistic expectation of their parents. (This would be a good time to read Anthony Browne’s Piggy book (1986), Knopf, New York.) Look at words and pictures which depict roles/importance in this family. Students may interview their parents about times when they feel ‘taken for granted'. 

Ask students to reflect on the way their own parents/caregivers care for them. Students can write a letter to one or both parents/caregivers acknowledging some of the things they do for them.

Class Debate
Rhonda Rort persuades the children by saying to them: ‘Do you need them or do they need you?’ Organise a class debate around the proposition that ‘Parents need kids more than kids need parents’. Delegate the responsibilities such as the role of chairperson, team selection and organisation to the students. The debate may be carried out in front of other classes and votes taken to determine the most persuasive argument. 


Spike and the Judge
How embarrassing!
Suzie Q wants to divorce her parents because she is embarrassed by them. It is common for children to be embarrassed by the antics of their parents (and vice versa!). Ask students to search for children’s books that explore similar themes. 

Some examples: 

Cole, B. (1984), The Trouble with Mom, Coward McCann, New York.

Dahl, R. (1980) The Twits, Cape, London.

Gleitzman, M. (1992) Blabbermouth, Piper, Sydney, NSW.(1991) Misery Guts, Piper, Sydney, NSW. (1994) Puppy Fat, Piper, Sydney, NSW.

Malony, J. (1995) Swashbuckler, University of Queensland Press, St Lucia, QLD.

Carey, P. (1995) The Big Bazoohley, University of Queensland Press, St Lucia, QLD.

Fine, A. (1988) Crummy Mummy and Me, Malin in association with Deutch, London, UK.

Ask students to look at the ways in which the parents are illustrated in these books and compare with those in D.I.V.O.R.C.E.
Extension

Typecast!
Rhonda Rort is a prominent character in this episode. As a class, brainstorm and list all her main characteristics such as sly, cheating, sneaky, evil, mean and so on.

Why do we understand Rhonda’s character and role in this episode so quickly? How has she been created? Discuss and list the many clues to this characterisation including her name; her manner of speech; her clothing; her physical features and so on. Explain how these symbols are shortcuts to quickly creating her character. Look at the list again and discuss the devices used by the animators and writers. For example — the use of colour (red); her snake-like features; her hissing speech; and her snake-like movements. Ask students to consider the significance of the snake-like representations. Ask students: Would this character have worked if it was a male? Why do you think a female character was chosen?

Ask students to come up with a definition for the word 'rort' as it relates to Rhonda Rort.
Share these, then compare them to a dictionary definition. Discuss the decisions made by the script writers to name the lawyer this way. What are they saying about lawyers through the character of Rhonda Rort? Is this accurate? A stereotype? A myth? Unfair?

Discuss with students the role of this character in this story. Why was she created in this way?
What is her purpose?

Ask students to design an alternative character as the lawyer, using other symbols to create a personality opposite to Rhonda. For example, they may represent her as a kind, warm character using different animal features, colours, etc. Thinking about the use of colour, clothing, facial expression and body shape draw this new character and create a new name.
Students present their new lawyer characters in small groups. Discuss the different impressions these new characters create and what messages they give. Discuss how this may impact on the story of D.I.V.O.R.C.E.
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